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Lincoln High School IB Assessment Guidance
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Lincoln lIj—ﬁ%gh Eehool's mission is to emphasize a global curriculum in which all students find belonging and
reach their full potential. Lincoln strives to meet the needs of every learner in a positive, suppor§@& Si'.g 9q1 66NE@NCl
environment and to provide the highest quality college and career preparation through the IB program, College
and Career Technical Education (CTE), Advancement Via Individual Determination (AVID), and robust
extra-curricular opportunities. These programs enc ul ge students to think c atively, critically, and reflectively
so they can be responsive to cultural and individual diversity and bec e cmpassionate, contributing
members of our global cop munity.

School Context

Lincoln High School (LHS) is a cop prehensive public high school serving p re than 1600 students inan | an
setting in doz ntoz n Portland, OR. As a public school, LHS’ assessment practices align with the Oregon
Department of Education (ODE) standards and assessment framework and the Portland Public Schools (PPS)
Quality Assessment Framework. PPS also defines formal reporting periods and formats within the bounds of
the negotiated coqtract with the Portland Association of Teachers (PAT). These formal reporting mechanisms
are outlined below.

Although LHS has a well-established 33 year old Diploma Program (DP), it is one of only two IB high schools
amnyg the 10 cop prehensive high schools in PPS. All LHS students take at least three DP courses within our
IB for All framework (Language and Lite t | in 11th and 12th grade and one of the Individuals and Societies
offerings in 11th grade). Mnt studeqts take p re DP classes and almnt 25% of o Istudents are 1B Diploma
Candidate in a given year.

Looking forward, the Middle Year Program (MYP) promises to expand o |IB fo All model with all students
taking 9th and 10th grade MYP coxrses. Once authorized as a MYP school, LHS will be the first high school in
PPS with a DP that directly cognects to MYP, both at LHS and in its main feeders, West Sylvan (PPS), Skyline
(PPS), and the French-American School (Private). Whil E ang PPS provide LHS assessment frameworks
that are not directly informggd Quéfh,nmeitdd@ug 8 eprgﬁ%%% ass08fent and equity grading practices are
stasely aligned with MYP assessmeqt principles o lined in the guide MYP: Frop principle into practice.
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need to be flexible and adaptable to contexts while holding everyone to the high expectations of the standards
and learning objectives identified.

Assessment Practices

Assessment practices at LHS go well beyond summative judgments of student performance (ie. grades) and
are better understood as timely and on-going dialogue between teachers, students, and their families.
Therefore, assessment practices also comprise teacher communication about tasks (clear directions,
exemplars, prior notice of assessment criteria...) and on-going feedback about performance (advice,
suggestions for revision, explanation of final marks...).

Broadly speaking, assessment practices fit into three categories:
e Pre-assessment that informs instruction by giving teachers a clear picture of student proficiency,
strengths, and target areas for growth
e Formative assessment that allows teachers to gauge student understanding, provides students with
opportunities for practice, and for planning to adjust to give students the optimal experience for learning
e Summative assessments that offer formal opportunities for students to synthesize their understanding,
provide evidence of their learning, and reflect on their progress. All summative assessments (as well as
many formative assessments) in IB courses are closely tied to formal IB assessments and students
routinely practice the skills necessary to score well on IB exams.
IB teachers at LHS rely heavily on the holistic criteria represented by the MYP assessment criteria and DP
grade-band descriptors. Directions and criteria for formative tasks are aligned to 1B course objectives so
students have multiple opportunities to unpack what is expected and to practice in preparation for future work.
For summative assessments, teachers use and modify IB markschemes to provide task-specific clarity and to
identify a “best-fit” within them to determine the level of student performance. When available, teachers use
PLC and course- eenser 5 abug, arex ug anddnbl



teachers work with students to unpack subject criteria and include opportunities for peer assessment,
self-assessment, and reflection.

Although assessment is not the same as grading, the two are related and our assessment practices are
shaped by PPS requirements for providing grades on progress reports and report cards (described below).
Teachers align letter grades to IB MYP marks based on this conversion chart. Within subject groups, teachers
use MYP criteria to assess summative assessments. The criteria used for each subject can be found in these
rubrics (Arts, Design, Individuals and Societies, Language Acquisition, Language and Literature, Mathematics,
Physical Education and Health, Sciences).

At this time, LHS students do not participate in e-Assessment and we value the low-stakes opportunity MYP
offers to students to practice and develop their skills toward higher stakes assessments offered by the DP.

Assessment in the DP

Similar to MYP, DP teachers embrace the above described equitable assessment practices and rely heavily on
IB criteria as outlined for DP assessments in course guides. Summative assessments in DP classes are
aligned to or simply are the internal and external assessments for students sitting for IB exams. As in all DP
classes within the IB, internal assessments are graded by teachers and moderated externally. While LHS
teachers do not directly award marks for external assessments, they do work with students to practice and
prepare for external assessments and they provide predicted scores to the IB. Like MYP teachers, DP
teachers can also set up their Canvas gradebooks for proficiency tracking and feedback. Also, DP teachers at
LHS follow the same PPS expectations for grading as mentioned above and described below. DP teachers use
this IB DP marks conversion chart for conveying the meaning of summative letter grades in terms of IB mark
boundaries. IB courses carry a weighted GPA point so that a student earns an extra point for the grade
achieved in the class. For instance, a grade of a ‘B’ in an IB course would earn 4.0 GPA points. Both an
unweighted and a weighted GPA are reported on the student’s transcript. More information regarding LHS
inclusion guidance and the process for accommodations for assessments can be found here.

Formal Reporting Practices in PPS @ e_en2tg endes, pro Bdrepdua pf t it ponp s2
As described above, on-going feedback and regular updates for grades and proficiency on Canvas are
common practices at LHS. Additionally, teachers meet regularly with students during flex/office hours during
the school day. There are more than 40 opportunities for flex in a typical school year. More formal requirements
for providing for s@dériisanty thel emilles with grades, progress updates, and support for improvement are
determined through the collective bargaining process between PPS and PAT. These include:

e Conferences (once each year, typically in November) during which teachers meet with

parents/guardians and sometimes students either in person or via Google Meet.
e Progre$sireports (four times each year at quarter mid-points) in which parenZyultdinnscdgle M iptese)ve keport
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